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Abstract 
Federal law strongly encourages participation of parents of children with 
special needs in the development of their child's special education Individualized 
Educational Program. However, parents are not always involved and 
knowledgeable about the IEP. Twenty-seven parents of students with disabilities 
in a rural county high school were surveyed with a twenty-one item phone 
interview to assess their level of satisfaction with and understanding of the IEP 
process. Parents' level of satisfaction and understanding was relatively high, 
contrary to trends reported in the literature. 
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In today's society, a great number of children have difficulty being 
successful in school. Many children need the support of the service provided 
through their school's special education programs. Special education is defined 
as specially designed instruction provided by the school district to meet the 
needs of a child who is identified as having a disability (Clark, 2000). The main 
purpose of special education is to successfully support disabled students through 
the education process. However, without the participation and involvement of 
parents, special education may not be effective. Legal changes have been 
made to emphasize the involvement of parents in their child's special education 
program. The purpose of this study was to examine parental understanding of 
and satisfaction with one of the most critical aspects of the special education 
program, the "IEP-team" meeting. 
Definition of Terms 
Individualized Education Program {IEP)-A document prepared by the 
multidisciplinary team that specifies a student's level of functioning and needs, 
the instructional goals and objectives for the student and how he/she will be 
evaluated, the nature and extent of special education and related services to be 
received, and the initiation date and duration of services. Each student's IEP is 
updated annually or as necessary (Friend & Bursuck, 1999). 
IEP team - A team is composed of the students' parents/guardian, school 
administrator, someone qualified to interpret test results a general education 
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teacher and a special education teacher, this team works together to decide the 
best educational program for the child (Friend & Bursuck, 1999). 
M Team- A multidisciplinary team from various disciplines, including parents; 
essentially the same as IEP team. (Bell, Griffey, McDonald & McCallum, 1992) 
Individuals with Disabilities Education Act (IDEA)- This law upholds the major 
provisions of Public Law 94-142 ( a federal law passed in 1975 which mandated 
that parents with children with disabilities play active roles in developing their 
child's educational program) in 1997 IDEA was reauthorized continuing the 
mandate that each child who qualifies for special education must have an IEP 
(Individualized Educational Program) and parents must be involved in developing 
it. IDEA 1997 heightened role of both parents and regular educators in the IEP 
process (Friend & Bursuck, 1999). 
Resource- Students with disabilities are assigned to the special education 
teacher for help in academics such as, reading and math (Friend & 
Bursuck, 1999). 
Inclusion- Students with disabilities are integrated into the general education 
classrooms with support from the special education staff (Friend & Bursuck, 
1999). 
Consultation- Used as an instructional approach for some students with 
disabilities (Friend & Bursuck, 1999). 
Modifications- Individualized expectations, different from those of other students, 
set for students with disabilities on the basis of the goals and objectives 
summarized in the I EP (Friend & Bursuck, 1999). 
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Literature Review 
Many educators and professionals strongly believe that parents can play 
an important role in their child's educational program. Bennet, Deluca and Burns 
(1997) indicated that including parents in the educational process of children 
increases the child's performance at school. To increase participation of parents' 
involvement in individualized educational program (IEP) meetings, changes in 
the federal special education laws were made. The Individuals with Disabilities 
Reauthorization Act (IDEA) 1997 stipulates that each child who qualifies for 
special education must have an I EP and emphasizes that parents, an 
administrator, a general education teacher and a special education teacher must 
be involved in IEP development (Lytle & Bordin, 2001 ). The Individualized 
Education Program (IEP) is a document prepared by a team that states 
instructional goals and objectives and specifies the student's level of functioning 
and needs (Friend & Bursuck, 1999). 
Parental Input 
It is important that parents/guardians be present during the development 
of their child's IEP. (Note: For purposes of this study, the term "parent" refers to 
the child's natural parent(s)or to whoever is physically and legally responsible for 
the child i.e., a guardian). Parents can provide valued information about their 
child to the school system. Smith (2001) indicated that parents provide a 
necessary ingredient for the IEP meeting. Parents can provide feedback durirlg 
meetings to help identify goals for the child. Parents have important knowledge 
of the medical history of their child. Parents are also familiar with their child's 
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daily routines, habits, likes and dislikes. Parents see their child within his/her 
natural setting at home. Therefore, to provide valued information regarding the 
child it is imperative that parents attend their child's IEP meetings. Parents need 
to attend these meetings in order to enable the team to gain a full understanding 
of the child. Lytle and Bordin (2001) argue that parents serve as experts on the 
IEP team and that they should be acknowledged as experts. However, many 
parents do not always feel as if they are valued IEP team members. Bell, Griffey, 
McDonald and McCall um ( 1992) indicated in a study of 25 parents of disabled 
students that parents did not have a good understanding of their child's disability 
or the IEP. However, overall parents did seem to be satisfied with the 
information they gained from the M-team meeting. Interestingly, there was a low 
correlation (r=.20) between parental reported understanding and satisfaction, 
suggesting satisfaction may have been more related to interpersonal factors than 
meaningful involvement in the IEP process. 
Parental Involvement 
Parents have had difficulty being involved in their child's educational 
process. In the past parents have not been much help in implementing and 
designing their child's educational program (Lovitt & Cushing, 1999). Over the 
years numerous reasons have been cited for lack of parental involvement in the 
special education IEP process. Several barriers have inhibited parental 
involvement such as feelings of inferiority, inability to understand the school 
system, problems dealing with differing opinions and not understanding their 
child's disability. Cultural and ESL parents with children with disabilities also 
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have difficulty in understanding IEP meetings. Rock (2000) stated that work, 
transportation problems and time conflicts are also reasons why parents may be 
uninvolved in their child's educational process. Parents' inability to attend 
meetings and be involved with their child's school often lead educators to feel 
that parents may not want an active role in their child's education. Smith (2001) 
indicated that educators may misinterpret parents' lack of involvement. 
Understanding of Terminology 
Many parents do not attend IEP meetings because they do not 
understand what is discussed. Bell et al. (1992) found that parents exhibited 
limited understanding of the IEP process and their child's handicapping condition. 
Parents may feel uncomfortable in IEP meetings due to the use of educational 
jargon (Smith, 2001 ). In meetings, parents have problems communicating with 
the educators and the professionals. Therefore, parents leave feeling ill 
equipped and inferior to communicate with others in the meeting. Bennett et al. 
( 1997) indicated that many parents feel that they are opponents rather than 
valued members. This may cause parents to feel alienated and disengaged from 
the team. Spinelli (1998) indicated that terminology needs to be clear and 
educational terms should be used scarcely. 
In a study survey of 73 parents, Garriot, Snyder and Wandry (2000) 
concluded that many I EP meetings leave parents feeling useless and uninvolved. 
Most parents only want what is best for their child. However, in deciding what is 
best, parents want to be involved in the process. Parents reported that they have 
mostly listened during IEP meetings rather than offering input to the educators, 
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leaving parents feeling worthless during the development of their child's IEP. 
Parents reported that their only participation in the IEP meeting was providing 
their signature, leaving parents feeling that they had no control in the developing 
and the planning of the IEP .. Some meetings left parents feeling disrespected, 
and parents often felt that educators did not regard their parental expertise of 
their own children. Bell et al. (1992) stated that without parental participation in 
the development of the IEP, the IEP is inadequate. In the Garriot et al. (2000) 
study many parents reported that IEPs were already written prior to the meeting, 
and this left parents feeling useless during meetings. Parents were unable to 
incorporate their knowledge and information about their child so the IEP was not 
a sufficient program for the child. Parents remain in the role of a receiver of 
information rather than a provider of information. 
Individualization of the IEP 
In order to create a sufficient IEP parents must provide information about 
their child. Each child must have his/her own personalized IEP that is developed 
by a team. Lovitt and Cushing (1999) surveyed 57 parents of youths with 
disabilities and concluded that parents felt their child's IEP lacked 
individualization. Each special education child has his/her own specific needs 
and services, so IEPs should be individualized for each child. During the 
meetings parents should be encouraged to address specific concerns about their 
child's education. They should also be able to make suggestions for ideas to be 
incorporated into their I EP. The I EP should be written during the meeting to 
include parental input about their child's education. Lake and Billingsly (2000), in 
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a study of 44 parents of students with disabilities, found that these parents had 
great concerns about the school system treating their child as an individual. 
Having a similar IEP for every child does not adequately meet the individual 
needs of each child in a special education program. Parents from the Lovitt and 
Cushing study recommended that schools need to provide a more individualized 
program for special education students to meet the needs of each child (1999). 
Negativity 
In the Lake and Billingsly (2000) study parents reported that during each 
· meetings only negative issues were discussed. Parents grow weary of attending 
IEP meeting where they only hear negativity. Parents want to hear of things that 
their child is successfully doing. Parents are still having difficulty accepting and 
understanding that their child does have problems in school. Bennett et al. (1997) 
indicated that in order for teachers to have positive relationships with parents, 
teachers need to focus on the child's strengths. Parents look forward to hearing 
positive things their child has accomplished during the school year, Parents enjoy 
hearing from the school when their child has achieved a goal. Garriott et al. 
(2000) suggested that parents should be notified throughout the year, not just 
during problematic times. According to Lake and Billingsly (2000), parents 
should have the opportunity to describe their children and dreams for their 
children during IEP meetings. Parents are aware of their child's abilities and 
strengths, and they need to focus on the positive aspects of their children. There 
are many steps educators and schools can t�ke to promote positive and effective 
parental participation in the developing and implementation of sound IEPs. 
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Open Communication 
Promoting positive involvement in the development of the IEP is important 
for the success of the child. For the team to be successful, parents need to feel 
valued and useful. There are many ways to ensure that parents are comfortable 
in the IEP development process. Bennett et al. (1997) indicated that parents 
need to feel that they are included and respected as an equal member of the 
team. Having open communication among all team members is the key to 
having a successful IEP meeting. Educators also need to enable parents to 
openly provide input about their child. When parents provide information about 
their child, all team members should be actively listening. Educators also need 
to be open and understanding to parental concerns and suggestions. This 
enables the parent to feel important and comfortable during the meeting. 
Teachers need to \NOrk hard to facilitate effective communication with all parents. 
Often this task becomes difficult when different cultures are represented. 
Teachers and parents may lack knowledge about different family beliefs, 
customs and ways of communicating with others. When different family cultures 
are not recognized, families feel devalued by teachers. 
Recognizing families of different cultures at IEP meetings can be a 
difficult task for many educators and parents. Teachers need to be aware of 
cultural differences in different groups of people. Montgomery (2001 ) wrote that 
many teachers have a limited understanding of different cultures and this 
limitation may negatively affect their students' ability to become successful 
learners. Prater and Sileo (1998) indicated that the quality of parent professional 
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partnerships is rooted to the competent educators who are understanding of 
differences in families. It may be difficult for culturally/linguistically diverse 
parents to be involved in their child's school. Parette and Hogan (2000) 
summarized that language differences, cultural expectations and mistrust in the 
educational system may be reasons why families of different cultures do not 
participate. Furthermore, teachers need to learn more about different cultures in 
order to better serve their students and parent population. 
Rock (2000) stated that many teachers engage in culturally insensitive 
practices, further inhibiting parents to participate in meetings. Many teachers are 
reluctant to explore culturally diverse values. Teachers need to be more 
understanding and accepting of different cultural beliefs. Teachers should 
encourage parents of linguistically diverse students to participate in school 
activities on sharing information about their culture. Montgomery (2000) 
indicated that teachers should invite parents to participate in classroom cultural 
celebrations. This would enable teachers and students to learn more about 
different cultures values and ways of communication. Often communication is 
difficult for diverse parents. Linguistically diverse parents may have problems 
understanding teachers. Parette and Hogan (2000) indicated that school 
systems should provide an interpreter to facilitate communication between 
teachers and parents during IEP meetings. The interpreter should also be 
trained in working with families with children with disabilities to understand their 
needs. After the school makes all these efforts, this may demonstrate to parents 
that the school is sensitive of different cultures and values in families. 
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Educators and professionals at the meeting set the atmosphere of the 
meeting. Perl (1995) argued that teachers vvho display sincerity vvhile working 
with parents will help parents to be more empowered to intervene positively in 
their child's education. Parents need to feel equal to other members of the team. 
The room arrangement of the team members can help create equality among 
team members. Perl (1995) suggested that the meeting should be held around a 
round table to facilitate communication between everyone involved in the 
meeting. 
Summary 
In summary, the main goal for the special education program is to help 
children with disabilities be successful throughout the school years. In order for 
students with disabilities to be successful, certain things have to take place. 
Parents, educators and professionals must have the ability to work together as a 
team to ensure achievement of the child. In order to work together as a team, 
effective communication and discussion of student strengths must take place. 
Team members have to remember that they share a common goal, developing 
the best program for the child with the disability. Parental involvement in the 
development of the IEP is crucial to ensure positive outcomes of the child's 
education. Parents, educators and professionals need to collaborate as a team 
in order to provide the best possible education for the child with the disability. 
Statement of the Problem 
Since the passing of I DEA Reauthorization in1997 the parent role in I EP 
development is strongly emphasized. However, many parents do not participate 
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in developing their child's educational program. Many barriers exist to prevent 
parents from becoming active members of the IEP team. · Time conflicts, lack of 
understanding of educational terms, and feelings of uselessness or 
powerlessness, are cited reasons for limited parental involvement during IEP 
meetings. In addition, perceived negativity on the part of educators and a lack of 
individualization of the IEP suggest parental dissatisfaction with the IEP process. 
In order for IEP team meetings to be successful, it is imperative that parents be 
present and fully involved in developing their child's educational program. 
Professionals and parents working as a team will help ensure that children have 
the benefits of a high quality education. Research on parental satisfaction with 
and the understanding of IEP team meetings is somewhat limited. Some 
research indicates that parents may be generally satisfied but have less than 
optimal understanding of procedures and services. Other more recent research 
suggests parents may be dissatisfied with the process in addition to having 
limited understanding. There is a need to determine parental understanding of 
and satisfaction with the I EP process in order to identify areas for improvement. 
Research Questions 
1. To what extent do parents of disabled students understand the IEP team 
process? 
2. To what extent are parents of disabled students satisfied with the IEP 
team process? 
3. What is the relationship between reported parental understanding of and 




A survey was administered to a random sample of parents (n=27) of 
special education students who attended their child's annual review IEP meeting 
in the months of April and May of 2002. These parents have children enrolled in 
a high school with approximately 850 students enrolled in a rural county in East 
Tennessee. The rural area's sources of income are farming and factories. The 
survey, based loosely on a survey by Bell et al. (1992) is designed to assess 
parents' understanding of the IEP team process and parents' satisfaction with the 
IEP team process. In order to understand parents' understanding and 
satisfaction of the IEP team meeting, a parent survey was developed and 
administered through a telephone interview. Approximately 6% of the families do 
not have telephones. 
The survey addresses themes identified in the literature as important to 
successful parental involvement in I EP meetings, including knowledge of 
terminology, understanding of rights, parental involvement, and individualization 
of the I EP. The survey contains a total of twenty-one questions, designed to 
assess parent understanding and satisfaction of themes identified via research 
as important to successful parental involvement in the IEP process. Nine of the 
items assess parent understanding/knowledge and twelve questions assess 
parent satisfaction. Eight of the understanding questions are "yoked" to 
satisfaction questions to allow a comparison of parental understanding of and 
satisfaction with key issues in the IEP process. One additional understanding 
question addresses the reason the child receives special education. Three 
additional satisfaction questions assess overall parental satisfaction and comfort 
level felt during the meeting. Alpha coefficients for the Understanding and 
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Satisfaction scales suggest adequate reliabilities for research purposes; the 
alpha coefficient for the nine Understanding items was .60 and the alpha 
coefficient for 12 Satisfaction items was .62. (See Appendix A for a copy of the 
complete survey). In addition, a corresponding feedback checklist was designed 
to assess the amount of accurate information that was provided by the parent. 
Parents were surveyed via telephone within a two-month time span 
following the end of the school year. The I EP team meetings were all held in 
either April or May prior to the end of the school year. Parents were called at 
home during the evening and asked to participate according to a scripted 
introduction (see Appendix 8). Thirty parents were selected randomly from a 
total of one hundred twenty parents who had attended IEP meetings in April and 
May 2002. Twenty-seven of the thirty agreed to participate. Parent responses 




I tem means and standard deviations describing the level of satisfaction 
with the IEP team meetings were calculated. Satisfaction item responses range 
from 1-4 where 1 denotes minimal satisfaction, and 4 optimal satisfaction. 
Understanding/knowledge of issues/decisions in the IEP process was determined 
by calculating the percentage of parents who were able to answer items 
assessing information shared in the I EP team meeting. Overall relationship 
between the level of satisfaction expressed and the knowledge actually exhibited 
by the parents was determined by a correlation coefficient between the "yoked" 
satisfaction and understanding items. Understanding/knowledge of 
issues/decisions in the IEP process is reflected by the percentage of parents who 
were able to answer items assessing information shared during the IEP 
meetings. 
Research Question #1 :To what extent do parents of disabled students 
understand the I EP process? 
Understanding of terms and procedures associated with the IEP process 
was determined by calculating the percentage of parents who were able to 
answer each understanding item. Percentages range from 11 % to 100%. (See 
Table 1 for descriptive statistics of the understanding questions, all tables are 
located in the appendix). 
Research Question #2: To what extent are parents of disabled students satisfied 
with the I EP team process? 
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Item means and standard deviations describing the level of satisfaction 
with the IEP team meetings were calculated. Item means range from 3.78 to 
4.00 (range, 1-4, where 1 denotes minimal satisfaction and 4 denotes optimal 
satisfaction); standard deviations range from .00 to.64. (See Table 2 for 
descriptive statistics .of the satisfaction questions). 
Research Question # 3: What is the relationship between reported parental 
understanding of and satisfaction with the IEP team process? 
Overall, there was a non-significant correlation between parental 
understanding and parental satisfaction. Specifically, the correlation between the 
yoked satisfaction and understanding items was .24 (Q>.05) and between the 
understanding items and all satisfaction items was .18 (Q>.05). Correlations 
between individually yoked understanding and satisfaction items range from 
-.35 (item assessing the use of educational terms) to .87 (item assessing the 
involvement of regular education teachers). All were non-significant at the .05 
probability level except the item assessing the involvement of regular education 
teachers. (See Table 3 for correlations between items assessing parental 
understanding and parental satisfaction). No correlation could be calculated for 
the yoked items Understanding 1 and Satisfaction 2 because there was no 




Overall, parents have a relatively good understanding of the IEP process. 
All of the parents surveyed identified the correct placement of their child; all 
participants in the survey answered the question correctly. However, parents did 
not know what "IEP" stands for, only three parents answered correctly. In 
contrast parents did know what modifications were made for their child in the 
regular education classroom. When parents were asked to rank their child's 
classroom performance compared to other children of the same age only 
seventeen of twenty-seven were able to answer correctly. When parents were 
asked about giving input about developing their child's IEP all but four parents 
responded that they gave input on developing their child's program. Twenty-five 
out of twenty-seven parents responded that they were aware that if they were not 
satisfied with their child's educational placement that they could call a meeting. 
Parents were asked if one or more of their child's regular education teachers 
were present at the meeting and only one parent said (incorrectly) that their 
child's regular education teacher did not attend the meeting. When parents were 
asked about I EP objectives, twenty-two out of twenty-seven parents responded 
that the IEP objectives were written in meeting. Eighty nine% of parents were 
able to correctly give the reason for their child to be in special education. 
Survey results indicate parents are satisfied with the IEP meetings. 
Results indicate high satisfaction (mean 3. 78) of the placement of their disabled 
child. Parents also expressed satisfaction with the explanation of educational 
16 
terms used during the IEP meeting. Parents were also able to name specific 
. . 
modifications made for their child in their regular education classes. Parents 
replied that they were satisfied (mean 3.81) with the modifications provided for 
their child. Parent also expressed in the survey that they were satisfied (mean 
3.93) with the way that their child's test scores were explained during the IEP 
meeting. In addition, parents expressed satisfaction that the team·valued their 
input about their child's educational program during the meeting. Parents also 
expressed that they were satisfied with the explanation of their rights and 
responsibilities as a parent (mean 3.89). Parents expressed high satisfaction 
(mean 3. 78) about the involvement of their child's regular education teachers 
during the I EP meetings. Further, survey results indic_ated that parents were 
satisfied (mean 3.93) with the IEP addressing the needs of their child. Parents 
also expressed that the IEP meeting was scheduled at a convenient time for 
them. All parents (mean 4.00) replied that they felt comfortable during the IEP 
meeting. Parents also responded that information about their child's learning and 
behavior was presented clearly. Finally, parents expressed through the survey 
that they were overall satisfied (mean 3.96) with their child's IEP team meeting. 
Overall, correlations between parental understanding and parental 
satisfaction were not significant. All were non-significant at the .05 probability 
level except the item assessing the involvement of the regular education 
teachers (r=.87, p< .05). This may be due to the restriction range caused by the 
use of the four point Likert scale. There was little variability exhibited on the 
satisfaction questions, with the mean ranging from 3.78 to 4.00. The correlation 
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between the yoked understanding and satisfaction items was .24 and between 
the understanding and all satisfaction items was . 1 8. These findings are similar 
to the ones reported by Bell et al. ( 1 992) ; they reported a correlation of .20 
between parental understanding and satisfaction. Also similar to the Bell et al. 
( 1 992) study, parents in this study seemed generally satisfied with the I EP 
process. This finding is somewhat unexpected given the recent research on 
parental feelings of uninvolvement and alienation during the IEP process (Lovitt 
& Cushing, 1 999). 
Contrary to the findings of Lytle and Bordin (2001 ) , this study indicated 
that parents feel their input was valued during their child's IEP meeting . The 
survey also found that parents were aware of their child's educational placement. 
In the Bell et al. study parents indicated that they did not have a good 
understanding of their child's handicapping condition. However, in this study, 
parents indicated that they knew the reason why their child was receiving special 
education services. In this study, many parents did not know what " IEP" 
represented. Bell et al. ( 1 992) also found that parents have a li_mited 
understanding of the IEP process. Smith (2001 ) indicated that parents leave 
meetings feeling useless, because they do not understand what is being 
discussed. Spinelli ( 1 998) stated that terminology needs to be clear and 
educational terms needs to be used scarcely. When parents do not understand 
the IEP process, they may feel disengaged from the team. 
Parents were satisfied with the I EP addressing the specific needs of their 
child. They displayed high satisfaction that their child's I EP objectives were 
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written in the meeting. In the Garriot et al. (2000) study parents reported that 
their child's I EPs were written prior to the meeting. Parents also reported that 
they felt comfortable during the IEP team meeting. Parents reported that the 
meeting was held at a convenient time for them. Bennett et al. (1997) indicated 
that parents need to feel that they are equal members of the team. 
Conclusions and generalizations are limited because of the small sample 
and unique characteristics of this school population. Also, further research 
should include a larger sample of parents in diverse settings. The same survey 
can be used, but with a larger scale to allow for the expression of more 
variability. Nonetheless, it is encouraging that parents expressed such high 
levels of satisfaction with the I EP process. 
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· Appendix A 
IEP Parental Understanding and Satisfaction Survey 
4= strongly agree 
3= agree 
2= disagree 
1 =strongly disagree 
U 1 .  What is the special education placement of your chi ld? 
For example: resource, inclusion, CDC, consultation 
S 2. I am satisfied with the placement of my chi ld. 
1 2 3 4 
U 3. What does IEP stand for? 
S 4.  I am satisfied with the explanation of educational terms in  the IEP meeting . 
1 2 3 4 
U 5. Were modifications recommended for your chi ld's regular education 
classes if so, please name one. ___________ _ 
S 6. I am satisfied with the modifications made to address my chi ld's disabi l ity. 
1 2 3 4 
U 7. Please rank your ch i ld's performance compared to other chi ldren in the 
same grade: 
Reading: above average average below average 
25 
Math: above average average below average 
Written Expression: above average average below average 
S 8. I am satisfied with the explanation of my child's test scores at the IEP 
team meeting. 
1 2 3 4 
U 9. What input did you give in developing your child's educational 
program? 
S 10. I am satisfied that my input was valued during the development of my 
child1s IEP. 
1 2 3 4 
� This is going well , we have about 10 more questions left! ! ! ! !  
U 11. What are your rights if you are not satisfied with your child's 
educational placement or I EP? 
S 12. I am satisfied with the explanation of my rights and responsibility 
during the IEP meeting. 
1 2 3 4 
U 13. Was one or more of your child's regular educations teachers present 
at the meeting? 
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YES NO 
S 1 4. I am satisfied with the involvement of my child's regular 
education teacher in the IEP meeting. 
1 2 3 4 
U 1 5. Were the IEP objectives written during the IEP team meeting? 
YES NO 
S 1 6. I am satisfied that the IEP addressed the specific needs of my child. 
1 2 3 4 
U 1 7 . What is the reason your child is in special education? 
S 1 8. The IEP team meeting was scheduled at a convenient time for me. 
1 2 3 4 
S 1 9. I felt comfortable to speak during the IEP team meeting. 
1 2 3 4 
S 20. Information about my child's learning and behavior strengths were 
presented clearly. 
1 2 3 
S 21 . Overall I am satisfied with the IEP team meeting. 




IEP Team Parent Survey 
(Phone Interview) 
H i !  This is Melany Bunch (student name) special education teacher at __ _ 
___ High School .  I am working on a project to improve services in your 
chi ld's program at school and I need to ask you a few questions about the 
meeting you attended on (date) at ___ ___ High School .  
These questions wi l l  only take a few minutes. Your responses wi l l  be 
confidential . No one wi l l  identify your answers as belonging to you.  You do not 
have to answer the questions, but your responses wi l l  help us improve services 
to your chi ld at his/her school . Do you understand? Do you agree? 
Your ch i ld's name is ( 
28 





1 .  Resource 
2. 1 2 3 4 
3. 
4. 1 2 3 4 
5. 
Inclusion Consultation CDC 
-----------------------
6. 1 2 3 4 
7 .  Reading- above average average below average 
Math - above average average below average 
Written Expression- above average average below average 
8. 1 2 3 4 
9. 
------------------------
1 0. 1 2 3 4 
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1 1 . -------------------
1 2. 1 2 3 4 
13. YES NO 
1 4. 1 2 3 4 
15. YES NO 
16. 1 2 3 4 
17. -----------------
1 8. 1 2 3 4 
1 9. 1 2 3 4 
20. 1 2 3 4 





Number of Correct responses and Percentage correct for Understanding Items 
__ on th�_�a�e�t IEP Surve�. --.. �-�"�·-,�-�-�-- . .. ,,.���-�,.., ..... .. _ __ _ _ _ . .. · ~-�= 0 __ ._ __ ... d / . - ·  > => J_ .  ,.,, 
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Table 2 
. D�s,9r!ptiv✓� Statistigs tor Sati�t��tiC?�lt��s �o the Parer1)aU EP _��rve,y . 
Question Mean Standard Deviation 
S2 3.78 .424 
S4 3.93 .267 
S6 3.81 .483 
S8 3.93 .385 
S1 0 3.89 . 320 
S1 2 3.89 .577 
S1 4 3.78 .641 
S1 6 3 .93 .267 
S1 8 3.96 . 1 92 
· S1 9 4.00 .000 
S20 3.81 .483 





Correlations Between Yoked Understanding and Satisfaction Items and Between 
_ U"!d�r�tc1ndin9 Jota) �nd Satisfc1ct�or, Total �nq_Grand Total•r . ,c.•---- ·-,,.,  .. , ,�" . .... .. . .  , . .  ,. . . ,. 
U1  U3 U4 US U6 U7 UB U9 U 1 0  U1 1 U1 3 U1 5 U1 7 U total 






S 1 2  
S 1 4  
S1 6 
S total 
( Items S2-S16) 
S grand total 
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